Enhancing teacher education with cartoon-based vignettes:

the case of Concept Cartoons
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Theoretical Background ’
< Teacher education — an environment for development of content knowledge (CK) \
Digital Support for Teachers' Collaborative

Reflection on L ics Cl ituati

and pedagogical content knowledge (PCK)

«» Representations of school practice — tools that allow to diagnose and develop such knowledge

(Buchbinder & Kuntze, 2018), e.g. vignettes Project COReﬂed@ma'hs

< Concept Cartoons — cartoon-based vignettes, with a methodology for diagnosing CK and PCK Erasmus+ Strategic Partnership of
of prospective mathematics teachers (Samkova, 2019) six partner universities from four

< Formats: paper-and-pencil (Samkova, 2019) or interactive electronic (planned and developed countries
in the coReflect@maths project)

Concept Cartoons and DIVER el eeels

+ Concept Cartoons as pictures of hypothetical classroom situations Bringing together and

% One separate picture, a content-related situation, a bubble-dialogue exchanging the practice of

+«+ Various correctness of opinions in bubbles vignette-based professional

% |s the teacher able to assess the opinions in the bubbles properly? learning established by the

< DIVER (Developing and Investigating Vignettes in teacher Education and Research) project partners
Developing vignette-based

course concepts for teacher
students and teacher educators
Development of a digital tool
which facilitates creating

Sample Vignette vignettes and collaborative
reflection on vignettes

+« Interactive electronic form of work with Concept Cartoons
% Aiming to facilitate the process of creating, modifying and reflecting Concept Cartoons
and also the process of collecting data on knowledge and its development

You have it wrong:
1/4 is 8000,
4/4 are 32000.

A quarter more!
You must add
the 2 thousands.

www.coreflect.eu

A quarter of 8000 is
2000. So, yesterday’s

3 | sketched a picture, and
audience was 6000.

it shows that yesterday’s } ACiiVi'y

audience was 6400.

How do you see this classroom situation? We
would like to invite you to analyse this vignette
CHARLIE |

\ and to share your analysis with us in an
anonymised online survey. Scan the QR-code
Today’s audience: 8000

or follow the link and take part in the activity!

It’s a quarter more than yesterday!

.

Which children in the picture are right and which are wrong?

Why?

What might have been the causes of the mistakes? E

How would you advise the children who made the mistakes? -
What could be written in the blank bubble?
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